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INTRODUCTION 
All of the various literature courses serve to develop objectives 
associated with both the "Heritage Studies" and the "Personal Development" 
sub-divisions of Category C objectives listed under "Aims of Public Education 
for Newfoundland and Labrador" in the Handbook for Senior High Schools of 
Newfoundland and Labrador. However, from the point of view of providing a 
major focus for each course, the following categorization applies: 
Heritage Studies 
1. Literary Heritage 2201 (core) 
2. Canadian Literature 2204 (optional) 
3. Literary Heritage 3202 (core) 
4. Folk Literature 3203 (optional) 
Personal Development 
1. Thematic Literature 1200 (core) 
2. Thematic Literature 3201 (core) 
Each course is a two-credit ~ourse and requires 100-120 hours of 
instruction a year. Students are required to study, from core courses, one 
thematic literature course and one literary heritage course. Students can 
meet this minimum requirement by taking these literature courses during any 
two of the three years of high school • 
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STATEMENT OF PURPOSE 
Literature is language used imaginatively and artistically. It 
communicates ideas and feelings. It expresses perceptions, interpretations, 
and visions of human experience through such forms as the short story, the 
poem, the novel, the essay, and the play. It exists in all cultures. It 
appears in written, oral, and enacted forms. 
Working with the above definition as its base, Literary Heritage 3202 
serves to introduce students to significant works of their literary heritage 
that can provide reading pleasure and enjoyment for life enrichment and 
fulfillment. The course takes as its organizational approach a study of the 
literary modes of tragedy, comedy, romance, fantasy, and the contemplative. 
Essentially, "mode" is a way of thinking, an attitude of mind that the 
author takes towards her subject, as she uses shape and structure in writing 
in the traditional genres of poetry, drama, the novel, short prose, and 
non-fiction. Thus, mode and genre (mode through genre) supply the 
two-dimensional grid of organization for Literary Heritage 3202. 
Through this organizational approach, students will discover some of the 
basic patterns in literature which are timeless and universal. They will see 
that some basic plots, images, and characters occur again and again in the 
literature of different periods and cultures. 
This approach to literature will help students relate tragedy, comedy, 
romance, fantasy, and the contemplative to life outside the classroom. These 
modes or patterns can be discovered, simplified, in popular songs, in movies, 
in commercials, and i~ political speeches. The course will also help students 
realize that these basic imaginative structures that shape literature also 
shape human society. 
The general objectives for the study of literature are as follows: 
1. To have students experience literature in written, oral, and enacted 
forms, from their ~wn provincial culture and national and world 
cultures, for pleasure and enjoyment 
2 
r 
• 
• 
• 
• 
• 
2. To help students respond to literature in any form, from any culture, 
in a variety of ways (emotionally, reflectively, creatively) and to 
share their experiences with others: 
(a) to respond emotionally to characters, events, ideas, feelings, 
and language in a work of literature 
(b) to respond reflectively to a work of literature in a variety of 
ways: 
(i) by understanding a work through its language and 
structure: the literal and figurative meanings of words 
and sentences in their contexts; the ways such elements 
as images, scenes, characters, and the ideas they embody 
work together to produce emotional effects and convey 
• meaning 
(ii) by understanding a work through its relationship to the 
self 
(iii) by understanding a work through its relationship to the 
world: to students' own culture and othe·r cultures, to 
other works of literature, to other forms of art, and to 
other modes of perceiving experience 
(iv) by evaluating critically a work of literature in terms of 
its language and structure, its relationship to the self, 
and its relationship to the world 
(c) to respond creatively and imaginatively by recreating a work of 
literature through imitation or transformation into any form or 
medium; by interpreting a work of literature through oral and 
dramatic presentation 
(d) to share emotional, reflective, and creative responses with 
others. 
3. To help students value literature because it 
(a) gives personal pleasure and enjoyment 
(b) develops self-understanding and personal values 
(c) is one of the great art forms of a culture 
(d) gives a culture stature and stability. 
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Literary Heritage 3202 responds to the following Category B objectives 
presented in the Handbook for Senior High Schools of Newfoundland and 
Labrador. 
1. Emotional Maturity 
Literature provides many opportunities for students to respond 
emotionally to characters, events, ideas, feelings, and language. Such 
responses can cause students to consider their own emotions and move them 
to greater sensitivity and the ability to encompass in language a wide 
range of feelings. 
2. Use of Leisure Time 
Teaching literature involves infusing students with a desire to read 
widely and discriminatingly under their own direction and for their own 
purposes, pleasure, and enjoyment. 
3. Appreciation for the Work of Others 
Literature is one of the great art forms of a culture. Students are 
taught ways of understanding and appreciating a literary work and how to 
critically evaluate a work of literature in terms of its language and 
structure, its relationship to the self, and its relationship to the 
world. 
4. Fundamental Skills 
The study of literature focuses on both reading and writing. Study 
skills, research skills, appropriate language use, and the use of language 
in communicating and learning are fundamental skills which students must 
• acquire. 
5. Christian Principles and Moral Values 
Indirectly, and to the extent that the selection of materials focuses 
on themes such as life, death, and religion, and portrays and examines 
spiritual and moral values, Literary Heritage 3202 contributes to an 
awareness of Christian principles and moral values. 
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6. Intellectual Maturity and Critical Thinking 
Practice in creative, logical, and critical thinking, and the general 
nurturing of the cognitive skills are integral to Literary Heritage 3202. 
Students compare, summarize, observe, classify, analyze, interpret, 
criticize, reason, look for assumptions, collect and organize data, 
hypothesize, apply facts and principles in new situations, make decisions, 
and design projects and investigations • 
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COURSE OBJECTIVES 
Literary Heritage 3202 has the following objectives: 
1. to help students understand · and appreciate the following literary 
modes of artistic expression: 
A. Tragedy 
B. Comedy 
C. Romance 
D. Fantasy 
E. Contemplation 
2. to help students understand that literary modes can be communicated 
in varying degrees in all five genres: 
the essay, the poem, and the novel 
the play, the short story, 
3. to help students realize that many literary selections 
modes; for example, the tragic mode can overlap with 
mode in a particular literary selection. 
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COURSE CONTENT 
Students are required to study all five modes. Three modes are to be 
studied indepth, with the support of a novel or play, or both. A minimum to 
two plays and two novels are to be studied. 
1. THE TRAGIC MODE 
(a) The essential elements of tragedy: 
(i) tragedy of character 
(ii) tragedy of situation, crisis, or plot 
(iii) tragedy of setting, circumstance, and atmosphere 
(iv) tragedy of destiny, fortune, or choice 
(v) tragedy of accident or chance 
( b) ,, Some themes of tragedy: 
(i) the fall of the proud and the mighty 
(ii) unmerited death 
(iii) sacrifice for the survival of an ideal 
(iv) sacrifice for the survival of society 
(v) powerless victims of imposed power 
(vi) the struggle for freedom 
(vii) triumph and defeat 
(c) The history of tragedy, and how writers and critics have viewed 
tragedy over the years. 
2. THE COMIC MODE 
(a) Comedy's purposes 
(b) The many sources of comedy: the absurd, the unexpected, the 
illogical, the improper, the odd, the unusual, the inappropriate, the 
ludicrous, the incongruous, the exaggerated, the ridiculous 
(c) Kinds of comedy (serious comedy, light comedy, satire, wit) 
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3. THE ROMANTIC MODE 
(a) Basic romance patterns: 
(i) the image of a lost paradise and an exalted human destiny 
(ii) the pastoral tradition of a return to nature 
(iii) the superhero who e1nbodies the ideals of the human race 
(iv) the quest for human fulfillment 
(v) the quest for a utopian society 
(b) l1edieval romantic themes: heroic deeds, adventure, chivalrous love, 
dragons and monsters, the supernatural 
(c) The Romantic period: 
(i) the outward look at nature 
(ii) the inward look at self 
(iii) the supernatural 
(iv) the imagination. 
4. THE FANTASTIC MODE 
(a) The purpose of fantasy: 
(i) fantasy for the sake of fantasy (to delight) 
(ii) truths about human behavior conveyed by fantasy 
(iii) fantasy for the purpose of satire 
(b) The sources of fantasy (imagery, dreams, visions, etc.) 
(c) The devices and techniques of fantasy, such as the use of animals in 
. 
fairy tales and fables, symbolism, allegory 
(d) How fantasy can contain a whole work or permeate just a part of it. 
5. THE CONTEMPLATIVE MODE 
Contemplation and the power of reflective awareness are uniquely human 
traits. Thus, in a sense, to speak of the contemplative mode is to speak 
of the basis of all modes. However, in contemplative writing the attitude 
of mind dominates. Students will examine contemplations on such topics as 
good and evil, the nature of self, fellow human beings, life and death, 
and nature. 
8 
• 
, 
( 
• 
• 
• 
•• 
A minimum of five significant pieces of multi-paragraph writing is required. 
This writing is in addition to the regular answering of short literature 
questions and tests. The writing could be of various types: creative writing 
in response to a mode or genre studied, research work, major comparisons, 
detailed character sketches • 
9 
COURSE MATERIALS 
This course covers significant works and writers of our 
literary heritage through the study of literary modes (tragic, 
comic, romantic, fantastic, and contemplative) . 
Learning Resources 
Authorized 
Course Description 
Literary Modes (student text) 
Two of the following novels: 
The Stone Angel (tragic) 
Huckleberry Finn (comic) 
Wuthering Heights (romantic) 
The Fellowship of the Ring (fantastic) 
A Separate Peace (contemplative) 
Two of the following plays: 
Oedipus Rex (tragic) 
She Stoops to Conquer (comic) 
Pygmalion (romantic) 
The Tempest (fantastic) 
A Man for All Seasons (contemplative) 
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PHILOSOPHY OF INSTRUCTION 
Teachers can use several methods in presenting the material for study and 
for helping students attain the following main objectives for the study of 
literature: 
(a) to experience literature 
(b) to respond to literature emotionally, reflectively, creatively, 
imaginatively, and to share responses 
(c) to value literature. 
1. Encourage students to engage in listening, speaking, oral presentation and 
interpretation, choral work, acting, viewing, related media projects, 
reading, writing, creating, and special projects. Encourage group work, 
dynamic student participation, and extensive interaction between teacher 
and students and among students. Teach students not only to understand 
and appreciate literature, but to respond to it, to internalize it and 
react in ways that express their individuality, their own personal views 
of life. It is only through this internalization that real intellectual 
growth occurs. 
2. Provide indepth and intensive teaching for the minimum program 
requirements, but also lead students away from intensive, teacher-directed 
study to extensive independent study and reading. In so doing, direct 
students in their search for meaning - help them become increasingly 
skilled and independent in asking and answering their own questions about 
a literary work. 
3. Teach students to understand such structural components as the following 
when they are pertinent (and perhaps dominant) in a literary work: 
character, conflict, tone, point of view, setting, levels of meaning, 
images, and unique characteristics of form. Note also the ways such 
elements or components and the ideas they embody work together to produce 
emotional effects and to convey meaning. 
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4. For the requirement of five significant pieces of multi-paragraph writing, 
teachers are urged to follow the writing process model and the 
instructional strategies outlined in the Language 1101 course description. 
5. Surround students with a positive atmosphere. 
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EVALUATION 
Evaluation techniques should relate to learning objectives and teaching 
emphasis, and should indicate student achievement and program effectiveness • 
As the experience of literature is vital, the development of a positive 
student attitude and response is a central aim. This aim requires that 
students actively engage in listening, speaking, viewing, acting, reading, and 
writing activities. Some of these activities should be observed, recorded, 
and evaluated in a variety of ways. The following are some activities that 
can be evaluated: 
(a) dramatizing scenes from literature 
(b) reading and taping scenes from literature 
(c) orally interpreting stories, poems, plays, and essays 
(d) sustained silent reading in class 
(e) completing extensive reading at home 
(f) small group discussions and oral presentations 
(g) compiling personal anthologies 
(h) rewriting literature in contemporary language and/or styles 
(i) comparing themes in literature 
(j) listening to short stories, poems, plays, and essays 
(k) writing notes on characters and themes 
(1) writing poems, stories, dialogues, and essays 
(m) engaging in projects 
(n) illustrating literature with artwork and music 
(o) student-initiated work. 
Assessment strategies for these activities may include some simply 
constructed measuring instruments such as checklists, inventories, 
questionnaires, and rating scales. What is important, however, is that both 
teachers and students understand both the criteria and the methods used to 
evaluate student activities. In many cases, students can help in constructing 
assessment strategies. 
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The use of standard questions on plot, character, theme, setting, 
structure of the work, and the ways images, scenes, characters, and the ideas 
they embody work together to produce emotional effects and convey meaning can 
be used in evaluation. Questions on such points can apply to works studied 
and to unseen passages. 
In addition to working with the structural components of literature, 
students should be encouraged to relate the emotions of love, hate, joy, 
triumph, and guilt. These abound in literature and in their own lives, and 
are important elements in the growth of students' appreciation of literature. 
In short, students should be allowed and encouraged to relate, and rewarded 
for relating, their own experiences to literature. 
It is also important to evaluate students' ability to ask, as well as 
answer, their own questions. Both the range and the specificness of students' 
questions should show improvement through the course. Teachers can save 
students' questions at the beginning of the year to compare with their 
questions later, and thus be able to assess students' growth and development. 
Assessment can be made through asking students to complete activities such as 
the following: 
1. Read the following poem, or story, in class. In fifteen minutes, 
write two question~ that will help you talk about the poem (questions 
that cannot be answered in just a few words) and write answers to 
your two questions. 
2. Read the following selection and write one good discussion question 
about it. In twenty minutes, write a complete answer to your 
question. 
3. Read the following selection and write three questions you would ask 
to find out how well somebody understood it. 
Finally, evaluation should be an open process between teacher and 
students. Students, too, should be encouraged to trace their own progress. 
The following suggestions may help to open this process: 
1. Both teacher and students keep log books to record student progress. 
2. Students understand the teacher's expectations. 
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3. The teacher provides opportunities for students to evaluate their own 
work. 
4. The students write personal evaluations, tracing their growth over a 
period of time • 
5. The teacher and students meet to discuss students' development. 
6. The teacher keeps a record of student participation in class by 
observing small groups, individual students, and noting all 
activities. 
7. Students maintain folders for a collection of their best works. 
Teachers are reminded that students taking this course are subject to a 
written public examination administered by the Department of Education. The 
Senior High School Certification Handbook is published annually, and teachers 
should consult it for a general description of the examination and for 
procedural and scheduling details. 
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